
Introduction

OneofthechallengesESL/EFLteachersfaceisfindingwaystoprovide

studentswithrigorousstudyexperiencesthatarealsopractical,meaning-

fulandenjoyable.Traditionaltextbook-centeredgrammarandtranslation

methodshavebeencriticizedforquitesometimeasbeingoutofstepwith

currentresearchintothenatureofsecondlanguagelearningandacquisi-

tion(seeBrown,2000;Krashen,2004;Taguchi,2002).Thereappearstobe

ampleevidencethatinorderforformalgrammarandvocabularystudyto

beeffective,theremustalsobeopportunitiesforstudentstopracticethe

fourskillsoflanguageextensively,engageauthenticculturalmaterials,

andtakeawayfromtheseexperienceslearningstrategiesthattheywillbe

abletoemployindependently,inthefuture(Chase,2000;Krashen,2004;

Malcolm,2004;Nunan,1996).

Fordecades,languageteachersallovertheworldhavebeenattempting

toenrichtheirclassesbyintroducingstudentstoauthenticmedia,suchas

movies,musicandtelevisionprograms(seeDanan,2004;Eken,2003;

Gardner&Garcia,1996;Qiang,Hai,&Wolff,2007;Zhao,2003).Sincethe

late1980smany JapaneseEFL teachershaveexperimentedin their

classroomswith closed-captioned videosand movies(Kikuchi,1997).

Originally designed for deafand hearing-impaired viewers,closed-

captionedvideosprovidestudentswithonscreenEnglishtext,closely
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matchingamovie'saudio.In1995,interestinprovidingJapanesestudents

withgreateraccesstomovies,aspartoftheirEnglisheducation,ledtothe

formationofATEM (AssociationforTeachingwithEnglishMovies)by

EFLteachershereinJapan(Kikuchi,1997).

Inrecentyears,theintroductionofDVDdigitaltechnologyhasmade

foreignlanguageteachingandlearningeveneasier.DVDsaremoreflexible

andversatilethenclosed-captionedvideos,withmulti-languageaudioand

subtitlecapabilitiesthatcanbeemployedbyteachersintheclassroom,as

wellasstudentsathome.Theseuser-friendlytechnologiesareproviding

languagelearnerswithnewopportunitiestostudyauthenticcommunica-

tiveEnglishextensivelyandpracticetheirlanguageskills(Chase,2006;

Keene,2006).Thegreatestchallengewithauthenticculturalmaterials,such

asmovies,isthatthelanguagebeingusedisoftenfarabovethecomprehen-

sionlevelofmostsecond-languagestudents(Danan,2004;Grgurovic&

Hegelheimer,2007;Kikuchi,1997;Krashen,2004).

Fortunately,alongwiththedigitalizedtechnologyofDVDs,another

recentdevelopmenthereinJapanhasbeenthewidespreadavailabilityof

translatedmoviescreenplays.Sincethelate1980sJapanesescreenplay

publishershavebeencreatingstudent-friendlytranslationsoffilmscripts

thatlearners can use as an aid to increase their comprehension

(Matsuzawa,2007).Whenastudentbuysamoviescreenplaypublishedin

Japan,theyfrequentlyacquireboththecompleteEnglishtextanda

side-by-sideJapanesetranslation.Inmanycasesthescreenplaytranslators

aregroupsofJapaneseteacherswhoworktogethertomakethemovie

dialogueevenmorecomprehensiblebyprovidingadditionallanguageand

culturalinformationinthemargins(Chase,2006).

Many screenplayspublishedherein Japan aredividedintoten

chapters,makingthemsuitablecoursematerialforathirteenweekcollege

semester.Theseinformation-rich textsprovidea potentially potent
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teachingtoolforeducators,aswellasbeinganinterestingandin-depth

learningresourceformotivatedstudents.Thispaperwilldescribea

teachingmethodforbringingtogetherthesetwopowerfulresources-

movieDVDsandscreenplaytranslations-inamannerthatcanassist

studentsindevelopingtheirlistening,speaking,readingandwritingskills.

Themoviestudyapproachpresentedhereisonethatmystudentshave

helpedtodevelopbyprovidingextensivewrittenfeedback,mostofthem

judgingittobeusefulandenjoyable(Chase,2006).Someoftheircomments

willbesharedinthispaper,soastoconveyasenseofthestudents'views.

Thefirstsectionofthispaperwillprovidesomeofthebackgroundand

rationaleforthefourskillsapproachpresentedhere.Nextisadescription

andreviewforeachofthesevenmoviescreenplaysI'vebeenusingwithmy

students.Followingthat,theeightstepsofthisteachingmethodwillbe

describedingreaterdetail,withexplanationsgivenforthepurposeofeach

stepintheprocess.Finally,Iwillprovideasummaryofwhathasbeen

learnedfrom thisexperience,withanemphasisonthepotentialmovies

have,asafocusofstudyforEFLstudents.

PairingMovieDVDsandTranslatedScreenplays

Whychooseamovieforstudentstostudy?Tobeginwith,thestories

ofmoviescanholdtheattentionofyounglearnersbecausetheyare

observing individualsfacing challenges,communicating skillfully and

dealingwithlife-likesituations.Whenasuitablemovieischosenstudents

areabletoidentifywiththefictionalcharacterstheyarewatching,andare

betterabletomakesenseoutofthelanguagebeingused(Fukunaga,1998;

Keene,2006).Agreatdealofvocabularyandgrammartaughtinformal

ESL/EFL textbooks is academic or decontextualized (Brown,2000;

Krashen,2004;Taguchi,2002).Ontheotherhand,whenusedforcommuni-

cationpurposes,languageisembeddedincontextsandanchoredinspecific
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culturalsituations(Ford& Lerner,1992;Fukunaga,1998;Lakoff&

Johnson,1980).

Moviesprovideawindowintoforeigncultures,offeringstudentsvisual

cluesandinformationthathelpsthem tocomprehendthecomplexityof

languageuse(Fukunaga,1998;Gardner& Garcia,1996;Keene,2006).

MoviesproviderolemodelsofnativespeakerswhoareusingEnglish

proficientlytocommunicatewitheachother.Repeatedviewingimproves

listeningskills,whiletimespentwithsubtitlesandtextschallenges

studentstopracticetheirreadingskills(Chase,2006;Kikuchi,1997).

Theteachingmodelthatwillbepresentedhereiscongruentwitha

communicativeapproachtolanguageteaching(Brown,2000;Taguchi,

2002),aswellasresearchintolearnerautonomy(Nunan,1996),andhuman

motivation (Dweck,1975;Ford,1992).Likewise,numerouslanguage

educatorshavenotedhowgivingtimetothestudyofmoviesissupported

byStephenKrashen'sinputtheory,whichstressestheimportanceof

providingstudentswithcontextualizedandcomprehensiblelanguageinput

(Caimi,2006;Danan,2004;Keene,2006;Qiangetal.,2007).Basedon

researchevidenceinthefieldofsecondlanguageacquisition,Krashen(2004,

p.1)proposes"thatweacquirelanguagewhenweunderstandmessages,

whenweunderstandwhatpeopletellusandwhenweunderstandwhatwe

read."

Itshouldbenotedthattheteachingmethoddescribedinthispaper

requiresconcertedeffortonthestudents'part.Theymuststudythe

screenplayscarefullyandpracticetheirEnglishskillsbetweenclassesif

theywishtoimprove.YoungpeoplewholackbasicEnglishskillsordonot

wishtodoanypreparationfortheirclassesmaynotbenefitasmuchfrom

thisapproach.Oneofmystudentsdescribedtheimportanceofeffortinthis

way:

ChristopherChase－126－（4）



TeachingEnglishwithMovieScreenplays:
AFourSkillsApproach

"IbelievemyEnglishimprovedascomparedwithbefore.It'svery

interestingandeffectivetolearnEnglishwithmovieDVDsand

screenplay.Butitneedssometimetopracticeexceptforclass.The

wayofusingtimeiskeytolearn,Ithink...Inclass,Ihavetolearn

andpracticeregularly.Ithinkit'seffectiveforhardworkers,that

is,itdependsonstudentsbecausethewayisgood."

BackgroundofFourSkillsApproachtoMovieStudy

Since1996IhavebeenusingmoviescreenplaysandDVDstoteach

EnglishtoundergraduatestudentsatSeinanGakuinUniversityand

KyushuUniversity,inFukuoka,Japan.ThestudentsatSeinanUniversity

havebeenEnglishliteratureandlanguagemajors.ThestudentsatKyushu

Universityhavecomemostlyfromengineering,law,businessandeconom-

icsdepartments.Ibeganbydevelopingclasseswiththescreenplayforthe

movieGhost(Rubin,1990).Overtime,asmystudentsstartedtoexpress

enthusiasm withthefourskillsapproachwewereusing,Ibeganto

experimentwithothermoviesforwhichscreenplaytranslationswere

available.

Whenselectingafilmandscreenplay,therewerecertainqualitiesthat

Ifeltwereessential.First,ithadtobeinterestingforbothmaleandfemale

students.Second,themovieshouldcontain non-offensiveanduseful

languagewhichstudentswouldbeabletohearagainiftheywatched

similarmovies,andthattheycouldusefreelywhentheyhadanopportu-

nitytocommunicatewithforeigners.Third,thefilmshouldcommunicate

goodvaluesandpositivesocialmessages.Fourth,whenpossible,themovies

shoulddealwithcurrentissuesintheworld,orimportantculturalthemes.

Fifth,themajorityofstudentsshouldjudgethefilmtobeinterestingand

enjoyable,increasingthelikelihoodthattheywouldwatchitagainontheir

own,afterfinishingthecourse.Thispointisimportantbecauselearners
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couldlosetheirnewly-gainedvocabularyiftheydidnotrepeatedlyreturn

tothemovieinthefuture(Chase,2006).

Finally,themoviesselectedshouldbeenjoyablefortheteacher,films

thatcanbewatchedoverandoveragainwithstudents,withoutlosing

interest.MoviesthatinitiallyfitalloftheabovecriteriawereGhost

(Rubin,1990),Iam Sam (Johnson& Nelson,2001),IndependenceDay

(Devlin&Emmerich,1998),StuartLittle(Shyamalan,1999),StuartLittle2

(Rubin,2003),BacktotheFuture(Gale,1989),andIceAge(Berg,Wilson,&

Ackerman,2004).Thesemovieswereselected forlanguagecontent,

narrativemessages,culturalthemes,andtheirpotentialtokeepstudents

motivatedandinterested.Ashortreviewofeachmoviescreenplay,withan

emphasisonitsstrengthsandweaknesses,isgivenbelow.

Ghost

Forthefirstfew yearsthatIexperimentedwiththisapproach,

studentsreadthescreenplayforGhost(Rubin,1990).Combiningromance,

drama,humorandsuspense,themoviewouldusuallycaptivatestudents'

interest.Thereareanumberofbusinessandbankingsituations,introduc-

ingusefulbankingvocabularysuchas"withdrawal"(引き出し),"deposit"

(預け入れ),"transfer"(振り込み)and"savingsaccount"(普通預金).Atthe

sametime,thethemesofghostsanddeathprovidedstudentswithan

opportunitytoexploretopicsthatareseldom addresseddirectlyinEFL

classes.Thereissomeoffensivelanguageinthemovie,whichisoneofthe

reasonsIbegantoexperimentwithotherfilms.SometimesIwouldshow

themscenesfromfilmswithsimilar"ghost"themes,suchasGhostbusters

(1984),TheSixthSense(1999),orFlatliners(1989).

AfterSeptember11,2001,themovieprovidedanopportunitytoteach

abouttheterroristattackthatdestroyedtheWorldTradeCentersin

downtownNewYorkCity,notfarfrommanyofthelocationswhereGhost
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wasfilmed.Whendiscussingthe9/11tragedyIwouldmakeextensiveuse

ofamusicDVDcalledAmerica:A TributetoHeroes(2001).TheDVD

honorsthepeoplewhodiedonSeptember11thandincludesimpressivelive

performancesbyseveralEnglishspeakingmusicians,mostnotablyFaith

Hill,U2,AliciaKeys,BillyJoel,BonJoviandMariahCarey.TheDVDalso

featuresEnglishlanguagesubtitles,whichmakethelyricsmucheasierfor

studentstounderstand.

BacktotheFuture

IhaveusedthemovieandscreenplayforBacktotheFuture(Gale,1989)

atleastonceeverysemesterforthelastsixyears.Thestoryprovides

viewerswithanopportunitytoobservedifferencesbetween1950sand1980s

Americanculture.Studentsareveryinterestedinthewaylanguageisused

bythemaincharactersinthedifferenttimeperiods.Theyareableto

comparethetwohistoricalperiodstotheirlivesatthepresenttime,andare

abletoidentifywiththechallengesfacedbythemaincharacter,Marty.

Thenarrativethemeofateenagerwhotravelsbackintime,running

intohisparentswhentheywerehisage,isveryinterestingforstudents.In

theirwrittenessays,studentsoftenimaginewhatitwouldbeliketotravel

intothepastandmeettheirownparents.Themoviealsocontainsavery

importantmessage,thatourfutureiscreatedbyoureffortsinthepresent,

andthatifwearecourageousanddoourbestwewillshapeourfuturesin

apositiveway(Chase,2006).Thismessageisespeciallyimportantfor

younglanguagelearnerswhocouldfindunexpecteddoorsopeningfor

theminthefuture,iftheymakeanefforttomasterEnglish,now.

Duringthecourseofthesemester,weoftenexamineAmericanhigh

schoolsandteenculture,givingstudentsachancetothinkabouthowit

differsfrom whatthey'veexperiencedinJapan.Sometimeswelookat

schoolscenesfrom moviessuchasSpiderman(2002),SkyHigh(2005)or
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SchoolofRock(2003).AtKyushuUniversity,wheremostofthestudentsin

classaremale,IhaveusedBacktotheFutureexclusively.It'schallenging

forthem,buttheyreportthatitisveryenjoyable,withmanycommenting

thattheynoticedadefiniteimprovementintheirlisteningskills.As

regardstimemanagement,studentsoftencommentedthatthefirstchapter

ofthescreenplayistoolongforthemtocompleteinoneclass.Sincelast

yearIhavedivideditinhalf,takingtwoweekstocompletethechapter.

StuartLittleandStuartLittle2

ThescreenplaysforStuartLittle(Shyamalan,1999)andStuartLittle2

(Rubin,2003)havebeenextremelypopularwithSeinanUniversitystu-

dents.IusuallyshowthefirstStuartLittlemovietofreshmen,asitis

probablytheeasiestofthefilmsmentionedhere.Mostofthedialoguein

bothmoviesisclear,naturalisticandveryuseful.Therearemanycultural

themesthatcanbediscussedwithstudents,suchashowMr.&Mrs.Little

communicateasamarriedcouple,lifeinNew YorkCity,theissueof

adoption,andthechallengesStuartfacesjusttryingtostayalive.Thereis

alotofculturalhumorthatstudentsenjoy,whichtheywouldprobablynot

understandiftheydidnothavethescreenplaytranslationsandanative

speaker'sexplanationstohelpthem.

DuringthesemesterIusuallypresentstudentswithmapsofNewYork

City,andpointoutthedifferentlocationswheresceneswerefilmed.Ialso

discussthe9/11tragedy,especiallywhenwewatchStuartLittle2,which

wasfilmednotlongafterNewYorkwasattacked.It'soneofthefirst

Hollywoodfilmstorepeatedlyshowthecity'sskylinewithouttheWTC

buildings.AswithGhost,wheneverthe9/11tragedyisdiscussedIusually

showselectedsongsfrom themusicDVDofAmerica:TributetoHeroes.

OnechallengewiththeStuartLittlemoviesisthatmoststudentsinitially

havedifficultyunderstandingthespeechandhumoroftheLittles'talking
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housecat,Snowbell.Astheyareabletounderstandhiswordsbetter,many

studentsbecomebigfansofthefictionalcharacter.

IamSam

MoststudentshaverespondedveryfavorablytothemovieIam Sam

(Johnson&Nelson,2001).Thelanguageusedbycharactersatthebegin-

ningofthefilmisrathereasytounderstand.Samandhisclosestfriends

arementally handicapped,sothey speak slowly and simply.Sam's

daughterLucyisplayedbytheyoungactressDakotaFanning,whom

femalestudentsoftendescribeas"cute"or"かわいい."Whenthelawyer

character,Rita,comesintothestory,weareintroducedtosomecompli-

catedlegalvocabularyandcourtroomscenes.Ioftendoaspeciallessonon

legaltermssuchas"client"(依頼人),"objection"(異議有り),"sustained"(認

めます),"witness"(証人)and"judge"(裁判官).Studentsusuallyreportthat

thelegallanguageandtopicareveryinteresting.Therearemanypopular

moviesanddramasthatincludesuchdialogueandscenes.Recentlya

numberofstudentshavereportedthattheyenjoythetelevisiondrama

PrisonBreak(2005).Ialsosometimesshowcourtroomscenesfromthepilot

oftheTVdramaAllyMcBeal(1997)andthemovieLegallyBlonde(2001).

Knowingthattheycanhearthesamelegallanguageinmanyothermovies

frequentlyheightenstheirinterest.

Anotherpositivefeatureofthemovieisthattheleadcharacter,Sam,

oftenmakesreferencetothemusicofJohnLennonandtheBeatles.During

thesemester,ateachercanintroducethelyricsofsongsthatwillbeheard

inthebackground,andplaythemusicinclass.Ioftenencouragestudents

togetthemovie'ssoundtrackCDandusetheBeatles'musicforextra

listeningpractice.Moststudentshavebeenverypleasedwiththisfilmasa

focusforintensiveEnglishstudy.Quiteafewhavewrittenafterwardsthat

ithasbecomeoneoftheirall-timefavoritemovies.
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IndependenceDay

ThescreenplayforIndependenceDay(Devlin& Emmerich,1998)

borrowsthemesfromH.G.Wells'classicscience-fictionstoryTheWarof

theWorlds(Wells,1898).Themovieisfastpaced,containinghumor,irony

andinterestingdialogue.Thereareracialandethnicthemesthatare

raised,aswellasissuessuchastheneedforcooperationamongallthe

peopleoftheEarth.ThefilmshowstheoptimismandbraveryofAmeri-

canswhenfacedwithdanger.Someofthelanguageisextremelydifficult,

initially,dealingwithWashingtonpolitics,spaceexplorationandthe

Americanmilitary.Manystudentsgraduallybecomeinterestedasthey

gainabetterunderstandingofwordsandtopicsthatwillhelpthem to

understandnewsmagazinessuchasTIMEandNewsweek,aswellasthe

newsbroadcastsoftheBBCandCNN.

ThemovieoffersanopportunitytoexploreAmericanUFOfolkhistory

andthesciencefictiongenreinHollywoodfilms.Toprovidegreater

background,teacherscanintroducestudentstoInternetwebsitesdescrib-

ingtheinfamousWaroftheWorldsradiobroadcastof1938,andthefirst

WaroftheWorldsfilmmadein1953.Probablythegreatestdifficultywith

IndependenceDayisthattherearemanyminorcharactersinthestoryand

thespecializedvocabularyisextremelychallenging.Studentswhoarenot

interestedincurrentworldeventsorsciencefictionmoviesareoftenless

motivatedtostudythefilm.ForthisreasonIusuallyplayhighlydifficult

sceneswithJapanesesubtitlestheweekbeforeIaskstudentstostudythe

screenplays.IwouldnotrecommendIndependenceDaytoteacherswho

wanttotrythestrategiesdescribedhereforthefirsttime.

IceAge

IncontrasttoIndependenceDay,thescreenplayforIceAge(Bergetal.,

2004)isoneoftheleastdifficultforstudents.Thechaptersareshort,with
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lessvocabularytostudy.Therearethreemaincharacters,soitisusually

easiesttodividestudentsintogroupsoftwoorthreepeopleduring

scene-readingactivities.Thefilm dealswithissuesofnatureandthe

environment,sotheclassprovidesanexcellentopportunityforstudentsto

exploreenvironmentaltopicssuchasspeciesextinctions,deforestationand

globalwarming.Usually,afterpresentingkeytermsrelatedtoenviron-

mentalproblemsinclass,Iaskstudentstodoresearchontheirown,using

theInternet.Theythendoshortreportsonthesetopics,andsharetheir

personalopinionsonimportantglobalissues.

WhilemoststudentsinitiallyexpectIceAgetobeachildren'smovie,

theyarepleasantlysurprisedwhentheyfindthatmuchofthedialogueis

writtenatanadultlevel.Ironyandsarcasm areusedfrequentlybythe

charactersinthefilm.Itisoftendifficulttotranslatethiskindoflanguage

intoJapanese,butstudentsgetsatisfactionwhentheyareabletounder-

standAmericanhumorinEnglish,directly.Thevisualcluesandbody

languageinthemovie,aswellastheJapaneseexplanationsinthe

screenplay,helpthemtodothis.Oneofmystudentsdescribeditthisway:

"ThesepracticedidhelpmeandmyEnglishskills,actually.For

example,notjustonlylistening,butalsowatchingtheirfacesand

reading.IfIhadonlyradioorsomething,Iwouldnotimprovemy

skillanymore.Withoutvisuals,Icouldn'tkeeppracticing,because

ofthedifficulty.UsingDVDs,IoftencatchthesesituationandI

gotEnglishsentencenaturally.IlovemoviesandmusicsoIwant

tousetheminmyfuture.Ofcourse,thechoiceofmoviethat'smost

importantIfeel."
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Thenextsegmentofthispaperpresentsthefourskillsteaching

approachthatIusewithstudents.Eachweekthesameeightstepsare

followed(seeboxbelow),providinglearnerswithopportunitiestopractice

theirlistening,speaking,readingandwritingskills.Inthissectioneachof

thestepswillbeexaminedclosely,withemphasisgiventorelatedresearch

andtheoreticalissuesfrom thefieldsoflanguageteachingandsecond

languageacquisition.

ChristopherChase－134－（12）

TeachingwithMovieScreenplays:AFourSkillsApproach

StepOne(Listening&ReadingPractice):Studentspreviewthemoviescenes

theywillbestudyingforhomework.

StepTwo(ReadingPractice):Studentshaveoneweektostudythemoviescenes,

usingtheEnglishscreenplayandJapanesetranslationtoassistthem.

StepThree(Listening&SpeakingPractice):Onthenextdayofclassstudents

beginwithfreeEnglishconversationpractice.

StepFour(Listening& ReadingPractice):SpeakinginEnglish,theteacher

reviewsthemoviedialogue,presenting importantculturaland linguistic

information.

StepFive(Listening,Reading&SpeakingPractice):Studentsreadthemovie

dialoguealoudinsmallgroups,eachstudentplayingtheroleofoneormore

charactersinthestory.

StepSix(Listening&ReadingPractice):Theweek'smoviescenesareshown

again,withEnglishlanguagesubtitles.

StepSeven(Listening&ReadingPractice):Nextweek'sscenesandrelatedtopics

arepresented.

StepEight(WritingPractice):Studentsareaskedtowriteaweeklyreportabout

theirmoviepracticeandstudy.
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StepOne:Studentspreviewthemoviescenestheywillbestudying

Beforetheyareassignedanyhomework,studentswatchthescenes

thattheywillbestudyingduringtheweek.Ifthedialogueisnottoofar

beyondtheirlanguageability,thefilmisshownwithEnglishsubtitles.For

scenesthatareverydifficulttounderstand,Japanesesubtitlesareused,to

facilitatecomprehensionofmeaning.Often,afterthisviewing,Iwillask

thestudentshow muchofthemovieEnglishtheycouldunderstand.

Responseswilltypicallyrangebetween30%to60%comprehension,for

sceneswatchedwithoutanypreparation.Ithentellthemthattheywillsee

thesamescenesagainnextweek,sotheyshouldstudythescreenplayon

theirowntoraisetheirlevelofcomprehension.

Showingthemoviescenesbeforeaskingstudentstostudythem

providesvisualinformationthatwillaidtheirunderstandingofthe

screenplay.OnethingIdiscoveredwasthatbycontinuouslypresenting

studentswith unfamiliarvisualmaterialthey becomeawareofthe

differenceincomprehensionbetweenscenestheyhavepreparedforand

thoseseenwithoutanypreparation.Overtime,manystudentsbecome

motivatedtostudyharder,realizingthattheywillhaveasecondchanceto

seethescenes,andthattheycanimprovetheircomprehensionlevelsby

theirownefforts.

Oneofthegoalsofthisapproachistostrengthenstudents'self-efficacy

beliefs(Bandura,1986),theconfidencetheyhaveabouttheirabilityto

improvetheirEnglishskills.Providingthemwithopportunitiestoseethe

impactoftheirowneffortscanincreasetheirmotivationtotryharder

whenfacedwithsimilarchallenges,inthefuture(Chase,2000).Written

feedbackobtainedfromstudentsovertheyearshasindicatedthatinmany

casesthishashappened.Eachsemestertherearelargenumbersofstudents

whoreportthattheyhavebecomemoreconfidentintheirabilitiesand

moremotivatedtousemoviestostudyEnglish,ontheirown.
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StepTwo:Studentshaveoneweektostudythemoviescreenplay

Byprovidingstudentswithatranslatedmoviescreenplayastheclass

textbook,theteachergivesthemausefulresourcetohelpthemunderstand

thelanguageandculturepresentedinthemovie.Dividedintotenchapters,

thescreenplaysdescribedinthispaperprovidetheentireEnglishtextof

themovie,aswellasside-by-sideJapanesetranslationsandspecific

informationonculturalbackground,vocabularyandusefulphrases.Often

ItellthestudentsthatIamnottheironlyteacherinthisclass,thatthere

wasateamofJapaneseteacherswhoputtimeintotranslatingthemovie's

dialogueand providing them with extensiveculturaland linguistic

information(Chase,2006).

Studentsareadvisedtoreadthescreenplayveryslowlyatfirst,using

theJapanesetranslationstoassistthem,sothatthemeaningofEnglish

wordscanbeunderstood.Conscientiouslearnerswilloftenunderlineor

highlightdifficultwordssothattheycanreviewthemagainlater.After

completingtheirinitialstudy,Iadvisestudentstoreadthrougheach

week'schapterasecondtime,speakingthewordsaloud.Thispracticeis

optional,butstudentswhohavetrieditreportedthatitwasveryhelpful.

Itmostprobablyhelpsthemtostrengthentheconnectionsbetweenprinted

andvocalizedlanguageintheirbrains.Itshouldbenotedthatinitially

somestudentsarenotmotivatedtodotheworkrequestedofthem.Over

time,however,astheyhearfrompeersthatthesemethodsarehelpful,they

oftenbecomemoremotivatedtomakeagreatereffortandtrythese

strategies.

Finally,Iadvisestudentstore-readthenewanddifficultphrasesone

moretimerightbeforeourclass.Thisgivesthemanopportunitytofocus

attentiononthemostdifficultwordsbeforewatchingthemovie.Whilethis

extrareadingisnotrequired,manystudentshavementionedthatithas

beenquitehelpful.Watchingthefilm eachweekprovidesthem withan
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opportunitytoassesstheirowneffortsandgraduallyimprovingabilities.

Studentsfrequentlynoticeovertimethatthemoreefforttheymaketo

studythescreenplaytranslationsandpreparebeforeclass,thebetterthey

areabletounderstandthelanguagespokeninthemovie.Manystudents

whoparticipatedinthesemoviestudyclassesreportedthatthetranslated

materialsandpreparationactivitieshelpedtoincreasetheirconfidenceand

comprehension.Theylookeduponthemovieviewingexperienceasan

enjoyablechallenge.

AstudyofuniversitystudentsinChina(Qiangetal.,2007)uncovered

asimilarpattern.Itwasfoundthatpre-teachingimportantvocabularyon

thesameday,justpriortoviewing,wasnotenough.Studentsneededtobe

giventheinformationwellinadvance,sothattheyhadtimetostudyand

preparecarefully.Whenthefilm wasfinallyshown,classesthathad

preparedinadvanceweremuchmoreattentiveandwatchedthemovie

carefully.Conversely,inclasseswherestudentshadnotpreparedaheadof

time,largenumberswereobservedsleeping,talkingorusingtheircell

phones.

Oneofthegoalsofthistypeofcourseistohelpstudentsdevelop

greaterautonomy and takemoreresponsibility fortheirlanguage

learning.AsKrashen(2004,p.6)describes,"Wedon'tneedreturnbusiness

in thelanguageeducation profession.Ourgoalin foreign language

pedagogyistobringstudentstothepointwheretheyareautonomous

acquirers,preparedtocontinuetoimproveontheirown."

Whilemanyproponentsofcommunicativelanguageteachingtendto

discouragerelianceontranslationsofmaterial,thereisevidencethat

bilingualsupportmaterialscanplayanimportantroleinfacilitating

learnercomprehension(Gardner&Garcia,1996;Grgurovic&Hegelheimer,

2007).Researchintheareaofmemoryprocessingindicatesthattransla-

tionscanbeveryhelpful,especiallywithhighlycomplexmaterialthatis
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farabovealearner'spresentlevelofability(Danan,2004).Mostpromising

areside-by-sidetranslationssuch asthoseprovided by screenplays

availableinJapan.Thesekindsof"pairedequivalents"appeartoassistin

cognitiveprocessing,thereby resulting in improvedsecondlanguage

recognitionandrecall(Danan,2004,Hummel,1995).Whileitmightbea

mistaketorelyonthesetranslationsalone,whenaccompaniedbythevisual

andaudioinformationofamovie,thetranslationsappeartobequite

helpful.

StepThree:SmallgroupEnglishconversationpractice

Onthedayofclass,studentsarefirstaskedtoformsmallgroupsand

speakfreelyinEnglish.Thisgiveslearnersachancetousethelanguagefor

realcommunication.Theyarefreetochoosethetopicoftheirconversations

buttheyareexpectedtospeakinEnglish,only.Thefreespeakingactivity

helpsthem towarm upandrelax.Thehardestpartofthecourseisthe

preparationtheyarebeingaskedtodoontheirown.Proponentsof

communicativelanguageteachingfrequentlyemphasizehowimportantit

isforstudentstofeelcomfortablewithEnglish,providingthem with

opportunitiestoactivelyusethelanguageinordertocommunicatewith

others(Brown,2000;Christopher& Ho,1996;Ellis,2005;Moss,2005;

Nunan,2005;Taguchi,2002).Duringthisfreeconversationtime,students

usuallyaskoneanotherquestionsrelatedtotheirdailylives.Theytryto

findoutwhat'snew,whatpeopledidlastweekendorplantododuringthe

nextweekend.Whilestudentsaretalking,theirteachercanwalkaround

theroom tospeakwithstudentsandmakesuretheyarenotusing

Japanese.

StepFour:SpeakinginEnglish,theteacherreviewsthemoviedialogue

AfterstudentshavefinishedtheirEnglishconversations,Ithenreview
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thescenedialoguefortheday,explaininginterestinglanguageand

providingbackgroundinformationrelatedtoculturalmatters.Thisisa

veryimportantpartofthelesson,whereboththeteacher'sandstudents'

rolesarecrucial.Myabilitytomakethisstepinterestinghasdependedon

extensivewrittenfeedbackfrom students,eachsemester.Intheearly

years,studentsoftenlookedboredwhenIreviewedthemoviedialogue.

Manywouldactuallyfallasleep.Iprovidedtoomuchinformation,on

wordsandtopicsthatwerenotinterestingforthem.AsIcollectedmore

andmorefeedbackfromstudents,Iwasabletotailormypresentationto

focusonpartsofthescriptthatpreviousstudentshaddescribedasbeing

funny,interesting,ordifficulttocomprehend.Nowadaystheyusually

laugh,smile,andlooknoticeablymoreattentive.

Asmentionedearlier,studentsareinterestedbytheuseofironyand

sarcasminmovies.Forexample,withthemovieBacktotheFuture(Gale,

1989)theword"perfect"isusedtwowaysintheopeningchapter,both

normallyandironically.Wefirsthearthewordusedintypicalfashion,by

thecharacterDoc,tosignifythathisclockexperimentwassuccessful(Gale,

1989,p.12).Later,afterarrivinghomeandseeingthatBiffhascrashedhis

father'scar,Martysays,"Perfect,justperfect"withanangryvoice(Gale,

1989,p.24).Histoneofvoiceandthesituationmakethesarcasticmeaning

ofthewordclear.Withoutthisvisualandaudioinformationtheword's

ironicmeaningwouldbeimpossibletoascertain.

Also,inthesamechapter(p.14)Martysays,"Oh,yes,sir"toMr.

Strickland,thehighschoolprincipal,withasarcastictone.Stricklandtells

himthathehasan"attitudeproblem,"whichhelpstohighlightthisissue

ofironicwordusage.AfewminuteslaterMarty'sgirlfriendJennifersays

theword"terrible"inasoftsexytone(p.20),assheleansforwardtokiss

him.Studentsinmyclasseshavebeenfascinatedbythecreativewaywords

arebeingusedinthesescenes.Suchinventivelanguageuseisquitecommon
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inHollywoodfilms,althoughusuallydifficulttotranslatewhensubtitles

areprovidedinJapanese.

SnowbellinStuartLittle,MartyinBacktotheFuture,MannyinIce

Age,WhoopiGoldberg'scharacterinGhost,andWillSmith'scharacterin

IndependenceDay,allusesarcasmwithgreatfrequency.It'sprobablyone

ofthemostpopularwaysofgeneratinghumorinAmericanmovies.The

problem issuch humordoesn'ttranslateeasily.Irony andsarcasm,

especially,requirecarefulattentiontovoicetoneandobservationof

situationalcircumstancestobeunderstoodcorrectly.

Oneessentialpointhere,thatstudentsoftencometorecognize,isthe

relationshipbetweenlisteningskillandcomprehension.Listeningskill

developsthroughpractice,itinvolvestheabilitytorecognizewordsbeing

saidandcatchthesoundsinyourmindquickly.Comprehensioninvolves

understandingthemeaningofwords,whichrequirescarefulobservations,

backgroundinformationandreflectiononhowlanguageisusedinreal

situationsandculturalcontexts(Furstenberg& Levet,2001;Krashen,

2004).Oneskillistobeabletorecognizewordsandphrasesinourminds,

anothertounderstandwhattheysignify.Inorderforalanguagetobe

successfullymasteredandunderstood,thetwomustbedevelopedtogether.

Asmentionedearlier,tohelpthestudentsunderstandthecultural

backgroundoflanguageusedinmoviestheJapanesescreenplaytransla-

tionsareabsolutelyessential.Oftenthetranslatorshavenoticedthings

thatthestudentsandIhavemissed.Also,withouttheirassistanceitwould

bedifficultformetoexplainthedeepermeaningofthelanguagebeing

spokeninmovies.Toachievegenuinecomprehension,studentsmusthave

accessto bothculturalknowledgeandsituationalcircumstances(Keene,

2006;Krashen,2004).
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StepFive:Studentsreadthemoviedialoguealoudinsmallgroups

Afterthechapter'sscripthasbeenoutlined,studentsareaskedtoform

groupsonceagainandreadthedialoguetogether.Thisrole-playing

activitygivesthemachancetospeakthetextaloudandhearthewordsone

moretimepriortoviewing.Oneofthechallengesfortheteacheristodivide

uptherolessothatgroupsofthreetofourstudentscanplayalltheparts

effectively.Forcertainscenes,itisoftenbesttoputthestudentsintopairs.

Thisallowsforamaximumamountofspeakingpracticeforeachstudent.

Decisionsaboutthenumberofstudentsin each groupandthe

assignmentofrolesarebestmadebytheteacherbeforeclass.Iusually

beginbynotingtheleadrolesineachsceneandthendeterminingwhether

theleadsareonscreensimultaneously.InthemovieIceAgetherearethree

leadrolessogroupsofthreestudentsusuallyworkoutquitewell.The

StuartLittlemovieshavemanyensemblesituations,wherethreetofour

readersareoptimal.BacktotheFutureismorecomplex,withtheideal

numberofreadersforthemovievaryingfromscenetoscene.Independence

Dayhasagreatnumberofsmallparts,whichhasbeenconfusingfor

students.

Anessentialdecisioninrelationtoscenereadingsiswhetherornotthe

narrationsegmentswillbereadaloud.Asmentionedbefore,forthefirst

fewyearsthatIexperimentedwithmoviescreenplays,Iusedthescriptfor

themovieGhost.Atthattimeonestudentwasalwaysaskedtoreadthe

partofthenarrator,describingthesceneandaction.AfterawhileI

eliminatedthereadingofthenarrationaloud,asitseemedtoslowdown

thepaceofscenereadingsandstudentsdislikedreadingthatpart.Students

arestillencouragedtoreadscreenplaynarrationsforhomeworkbutthey

arenolongerexpectedtoreadthatpartaloudinclass.
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StepSix:MoviescenesareshownwithEnglishlanguagesubtitles

Finally,aftermuchpreparation,themoviesceneisshown,with

Englishsubtitles.Showingaforeignlanguagefilmwiththesamelanguage

insubtitleshasmanypotentialbenefits.Thegreatestchallengeisthatthe

speedofspeakingandthevocabularyusedwillbebeyondstudents'levelsof

ability,andtheywillfeeldiscouraged.Thisiswhysomuchpreparationis

requiredbeforehand.Thereisampleresearchevidencetosuggestthatifthe

languageistooadvanced,studentsunfamiliarwithitwillnotbeableto

keepup(Danan,2004).Providingaccesstoatranslatedversionofthemovie

screenplay,aswellastimetostudyit,givesthemalltheinformationthey

needinordertounderstandthescene.Itisuptostudents,ofcourse,to

makeuseoftheresourcestheyhave.

Danan(2004),inacarefulreview ofstudiesinvolvingbothsecond-

languageandnative-languagesubtitling,foundthatboth hadtheir

advantages.Native-languagetranslationsincreasecomprehension,because

theyhelpstudentsunderstandwhatisbeingsaid.Theonlypotential

problemisthatstudentsaresobusyreadingandthinkingintheirnative

languagethattheyarenotpayingfullattentiontotheEnglishaudio.

Englishsubtitleshelpstudentstofocustheirattentiononthelanguage

beingspoken.Theyprovidestudentswithbimodalinput(Danan,2004).

Textandaudioaredeliveringthesameinformationtothebrainviatwo

pathways,theeyesandears.Englishlanguagesubtitles"mayhelptomake

theaudioinputmoreintelligiblebybridgingthegapbetweenreading

comprehensionskills,whichareusuallymoredeveloped,andlistening

comprehension."(Danan,2004,pp.69-70;seealsoGarza,1991).Similar

findingshavebeenreportedbyBrown(inpress),regardingtherelationship

betweenextensivereadingandlisteningskills.Studentswhohaveachoice

betweenreadingtext,listeningtoit,ordoingbothatthesametime,are

mostlikelytochoosethesimultaneousinput.
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IncertaincasesEnglishlanguagesubtitleshelptomakethedialogue

clearer,becausetheactorsthemselvesarespeakingtooquicklyorinlow

voices.AnexampleofthiswouldbetheopeningdialogueofChapter5,from

BacktotheFuture(Gale,1989,p.92):

Marty:Whoa,theyreallycleanedthisplaceup.Looksbrandnew.

Doc:Nowremember,accordingtomytheory,youinterferedwith

yourparentsfirstmeeting.Iftheydon'tmeet,theywon'tfallin

love.Theywon'tgetmarriedandtheywon'thavekids.That'swhy

yourolderbrother'sdisappearingfrom thatphotograph.Your

sisterwillfollowandunlessyourepairthedamage,you'llbenext.

Marty:Thatsoundsprettyheavy.

Doc:Weighthasnothingtodowithit.

InthisscenetheactorplayingDoctalksquicklyanddeliverstoomuch

informationforasecond-languagelearnertocomprehend.Theaudiofor

Marty'svoiceontheDVDislow,soitisveryhardtohear.Theirbrief

conversationisveryfunny,however,andconveysimportantinformation,

whichsetsthefoundationforasecondjokeconcerningthemeaningofthe

word"heavy"lateron(Gale,1989,p.96).Withtheassistanceofthe

screenplay,theirteacher'sexplanation,andtheEnglishsubtitles,students

arebetterabletocomprehendwhatisbeingsaid.Manyofthemwilllaugh

whilewatchingthisscene,becausethey"get"thejoke:

Doc:ThisismoreseriousthanIthought.Apparentlyyourmother

isamorouslyinfatuatedwithyouinsteadofyourfather...

Marty:Whoa,thisisheavy.

Doc:There'sthatwordagain"heavy".Whyarethingssoheavyin

thefuture?Isthereaproblemwiththeearth'sgravitationalpull?
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StepSeven:Nextweek'sscenesandrelatedtopicsarepresented

Studentsareonceagainshownthescenesthattheywillbestudying

forthefollowingweek.Ialsousethefreetimeattheendofclassasan

opportunitytoanswerstudentquestions,andpresentothermaterial

relatedtothemovie'sthemes.Forexample,ImayplayBeatlessongs

relatedtoIamSam,orshowmusicvideosthatweredoneastributestothe

victimsoftheSeptember11thtragedy.NextsemesterIplantoshowscenes

aboutglobalwarming,fromAlGore'smovieAnInconvenientTruth(2006),

toclasseswatchingIceAge.IwillalsoshowsongsfromtheDisneymovie

HighSchoolMusical(2006),tostudentsstudyingBacktotheFuture.

Arationaleforpresentingstudentswithrelatedculturalresourcesand

informationisprovidedbytheideathatnarrow inputhelpslanguage

learnerspracticeandretainthevocabularytheyarestudying(Krashen,

2004).Bystayingfocusedonaparticularthemeortopic,studentshavethe

opportunitytoexperiencethenewvocabularybeingusedinavarietyof

situations.Thisapproachdiffersfrom thesurveymethodoflanguage

teaching,whichpresentsstudentswithawiderangeofvocabularyand

topicsbutdoesnotexploreanyofthemindepth(Krashen,2004).

StepEight:Studentswriteweeklyreportsabouttheirmoviestudy

Aspartoftheirhomework,studentsareaskedtowriteanessay

describingtheirmoviestudyfortheweek,aswellasinterestingthings

theylearnedfrom thescreenplaysandclasslectures.Essaysareusually

collectedonceeachmonth.Thisfeedbackiscrucialfortheteacher.By

readingthestudents'opinions,Iamabletoadjusttheclassforstudentsin

thefollowingsemester.Inthecasewheretheyviewmusicvideosorscenes

fromothermovies,Igenerallyaskforfeedbackattheendofclass,witha

show ofhands.Thisallowsmetopresentnew materialandfindout

immediatelywhetherstudentsfounditinteresting.
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OnethingIhavediscoveredovertheyearsisthatJapanesestudents

oftenholdstrongopinionsaboutmanytopics,buttheyneedtimetoput

theirideasintoEnglish.Givingthemaweektowritedownandsharetheir

thoughtshasworkedverywell.OnthefewoccasionswhenIhaveasked

themtogivetheiropinionsverbally,inclass,thereareveryfewwhowill

speakout.Bypresentingtheirideasandopinionsinwrittenform,they

haveachancetopracticetheirwritingskillsasameansofcommunication.

SinceIusethesewrittenreportsasmaterialforclassgradesandassess-

ments,thestudentsusuallydotheirbesttocommunicatetheirideasinthis

manner.

SummaryandConclusion

Lookingbackoverthelasttenyears,thechallengeIfacedasateacher

wasdecidinghowbesttomakeuseoftheresourcesandknowledgeIhad,in

ordertocreatelessonsthatwouldmotivatestudentsandhelpthemtolearn

English.Asnumerouseducatorshavediscovered,understandinghowto

createpowerfullearningexperiencesforstudentsrequirescontinuoustrial

anderror(Hopfenbergetal.,1992;Qiangetal.,2007).Newtechnologies

suchasDVDs,computersandtheInternetbringwiththem asmany

challengesasopportunities(Chase&Alexander,2007;Zhao,2003).Itisnot

enoughsimplytoemployanewmethodortechnologyofteaching;that

methodmustbeappliedcreativelyandsuccessfully(Eken,2003;Keene,

2004;Nunan,1996).AshasbeenpointedoutbyZhao(2003,p.8),"theeffects

ofanytechnologyonlearningoutcomeslieinitsuses.Aspecifictechnol-

ogymayholdgreateducationalpotential,but,untilitisusedproperly,it

maynothaveapositiveimpactonlearning.Thus,assessingtheeffective-

nessofatechnologyisinrealityassessingtheeffectivenessofitsuses

ratherthanthetechnologyitself."

Theideaofusingmoviestohelpstudentslearnforeignlanguagesis
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notnew.Filmshaveemployedsubtitlesfordecades,therebyallowing

viewerstounderstandthemeaning offoreign moviesin theirown

language.Whatisrelativelynew istheideaofusing"samelanguage"

captionsandsubtitlessothatlearnerscanbothreadandhearanew

languageatthesametime.Thismethodfirstcaughttheinterestof

educatorshereinJapanintheearly1980s,asclosedcaptioningforthe

hearing-impairedbecameacommonfeatureofpopularvideos(Kikuchi,

1997).Theresourcecapacityofmoviesasalanguageteachingandlearning

toolincreasedinthe1990s,aspublishersbegantoproducehighquality

translatedscreenplays,whichprovidedbothEnglishandJapaneseversions

ofmoviedialogue,side-by-side(seeMatsuzawa,2007).

WiththeadventofDVDs,thelanguage-learningpotentialofmovies

jumpedexponentially.HereinJapan,mostmovieDVDscomewithmultiple

languageoptions,allowingstudentstolistentothefilm andaccess

subtitlesinEnglishandJapanese,orevenoneofseveralotherlanguages.

AsDVDtechnologyhasimproved,thepricehasalsofallen,sothatboth

DVDsthemselvesandDVDplayersareeasilyaffordable.Mostpersonal

computerscomewithDVDplayingcapabilities,providingthemajorityof

collegestudentswithaccesstotherequiredtechnology.

Learning English from moviescan besimultaneously enjoyable,

informativeandconvenient.Watchingmoviesprovideslearnerswithan

opportunitytoseeexamplesofsocialsituationsandculturalcontexts

where language is actually used for communication (Chase,2006;

Fukunaga,1998;Gardner& Garcia;1996;Keene,2006).Moviesprovide

studentswithanopportunitytopracticetheirlanguageskills,learnabout

foreigncultures,andcomeawayfromtheseexperienceswiththeconfidence

thattheycancontinuetomasterthisnewlanguageontheirown.

EFLteachershereinJapanhavebeenusingmoviestoteachstudents

fordecades(Kikuchi,1997).ThechallengepresentedbyEnglishlanguage
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moviesistodecidehowtoincorporatetheirstudyintheclassroom,and

howtomakethelanguagemorecomprehensible.Toprovideaword-for-

wordtranslationofanentiremoviewouldbeadauntingtask.Published

screenplaytextswithJapanesetranslationsandexplanationsofgrammar

andvocabularyofferapotentiallypowerfulresource.Thechallengeisto

findwaysofusingthetranslationsthatwillassist,rathertheninterfere,

withstudents'Englishskillspractice.

Thekey,inmyexperience,istomakesurethatstudentsareputinto

situationswheretheyneedtoattendtothesecondlanguage,withoutbeing

abletodependontheirnativetongue.Askingstudentstostudythe

Japanesetranslationsontheirown,ashomework,allowsustofocuson

Englishdirectly,whentogetherinclass.Thisapproachwouldappeartobe

congruentwithKrashen'sideasaboutcomprehensionandinput(Krashen,

2004),astheyrelatetosecondlanguageeducation.

"TheComprehensionHypothesishelpsuswiththeissueofwhether

andhowtousethestudent'sfirstlanguageinforeignlanguage

education.The[hypothesis]predictsthatthefirstlanguagehelps

whenitisusedtomakeinputmorecomprehensible:Thishappens

whenweusethefirstlanguagetoprovidebackgroundinforma-

tion.Thiscouldbeintheformofshortreadingsorexplanations

bytheteacherbeforeacomplextopicispresented...[Ontheother

hand]firstlanguageusecanhurtwhenitisusedinwaysthatdo

notencouragecomprehensibleinput.Thishappenswhen we

translateandstudentshavenoneedtoattendtothesecond

languageinput."(Krashen,2004,p.7).

Forteacherswhowishtoprovidean"Englishonly"environmentin

theirclassrooms,screenplay translationscan serveasan invaluable

－147－（25）

resource.Thedetailed vocabulary and culturalexplanationsprovide

essentialbackgroundinformation,greatlyassistingstudentcomprehen-

sion.Byrelyingonthesescreenplays,mystudentsandIwereableto

bypassthetime-consumingtaskoftryingtotranslateeverythingaswe

wentalong.Thisfreedupmoretimeforstudentstopracticeanduse

English in theclassroom.Withouttheassistanceofthescreenplay

translationsassupportmaterial,thechallengeoftryingtopracticeand

understandthelanguageofanentiremovie,duringonesemester,wouldbe

extremelydifficult.

Finally,akeygoalofthismoviestudyapproachwastohelpstudents

developconfidenceabouttheirabilitytoimprovetheirEnglishskills.

Researcherswhohavestudied motivationalpatternsassociated with

successfullearninghavetheorizedthatitisimportantforlearnersto

experiencesuccessfrequently,astheyengagechallengesthatarenottoo

farabovetheirabilities(Bandura,1986;Csikszentimihalyi,1990).This

motivateslearnerstoputintheeffortneededtodeveloptheirskills,over

time.Improvementofskillsleadstocontinued successand greater

confidence,leadinggraduallytohigherlevelsofskill,andeventually

mastery(Chase,2000;Ford,1992).Thisiswhyprovidingstudentswith

opportunitiestoenjoy theirstudy andacquireindependentlearning

strategiesissoimportant.Thehopeisthatsuchexperienceswillteach

studentshowtopracticeandimprovetheirEnglishontheirown,farinto

thefuture.AsDocisquotedassaying,inBacktotheFuture(Gale,1989,

p.18),"Ifyouputyourmindtoit,youcanaccomplishanything."

"IthinkIcouldgainconfidenceinmyabilitytoimprovemy

EnglishwithmovieDVDsandscreenplays.WhenIstudiedDVDs

orscreenplaysveryhard,IcanfeelthatmyEnglishgotbetter,but

whenIdidn'tstudy,Idon'tthinkthatmyEnglishgotbetter.
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Anyway,IthinkstudyingmovieDVDsandscreenplayisreally

goodway,becauseIcanlearnunknownwordsorphrases...andI

canenjoy!"

"ThiswayofstudyingEnglishisgoodbecauseit'seasytotryand

tocontinueaftergraduation.WhatIhavestudiedthroughthis

classisaliveEnglishlikeconversation.Ihavefewchancestotalk

withforeigners...sothisactivityisveryusefulforme.NowImake

itruletowatchDVDwithbothJapaneseandEnglishsubtitles.

StudyingEnglishwithentertainmentbringsusgreatmotivation."

"IthinkmovieDVDsandscreenplayshelpmeimprovemyEnglish

skills.IgotalotofphrasesandwordsfromthemwhichIhaven't

knownbefore.ConversationsinthemaredailyEnglish,sotheyare

veryhelpfulforus.AndIcanalsoenjoylearningEnglishbyseeing

interestingmovies."

"IhavegainedconfidenceinmyabilitytoimprovemyEnglishwith

movieDVDs.IthinkStuartLittle2wasgoodformetolearnand

understandEnglish,butIndependenceDayisalittletoodifficult.

IthinkusingmovieDVDsandscreenplaysisthegoodwaytolearn

Englishonmyown.WecanwatchDVDsagainandagainuntilwe

canunderstand.IcanenjoythiswayoflearningEnglish,soIthink

Icanimprovemyskills."
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